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Abstract
The paper deals with the structure of responsibility in preschool and primary school children and its specific features.
Responsibility is understood as a personality trait which is reflected in the awareness and emotional experience of the need to
do a job that is significant to everybody as well as in the readiness to realize responsible behavior. The main objective of the 
study is to determine age-related differences (the level of formation of responsibility), as well as manifestations of the 
behavioral, emotional and cognitive components of responsibility in comparable age groups. The paper presents the results of 
a comparative analysis of preschoolers’ and primary school children’s notions about responsibility. The results show that the 
age period in question is sensitive to the formation of responsibility as a personality trait.
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1. Introduction
Despite the fact that responsibility has been extensively studied as a personality trait of great social and personal
significance and high relevance, the problem of responsibility formation is given very little prominence in 
modern psychology.
The main methods of responsibility formation in the mid-20th century experiments (Z.N. Borisova,
V.A.Gorbacheva, K.A.Klimova, L.S.Slavin) were aimed at teaching children to follow certain rules, to plan the 
execution of a job entrusted and at supervising the implementation of the task given. This ignores the fact that 
children’s understanding and following the rules of behavior can lead only to the formation of compliance and 
promptitude in obeying which can’t replace such an important personality trait as responsibility.
Responsibility is considered as an individual quality, which is reflected in the realization and emotional 
experience necessary to do any work of significance to everybody, as well as one’s readiness to realize 
responsible behavior [1].
This interpretation of the concept allows us to avoid reducing responsibility to the mere execution of one’s 
duties and discipline. The latter can be justified only at the first stages of development of responsibility. These 
features of one’s character can be integrated into the responsibilities of a person only when the requirements of 
society and the social situation of development really become his/her personal needs  (will change from "must" to 
"I can't do it differently") [2].
Using A. G. Asmolov’s idea about attitude being a stabilizer of activities, one can single out the following 
system of semantic units reflecting the responsibility formation process in the ontogenesis [3].
"I want to do it" o "I need to do it" o "I must do it"o "I can't do it differently".
The theoretical basis of the study is as follows: responsibility is an integral personality trait which is composed 
of cognitive, behavioral and emotional components:
1. Cognitive component: planning the activity, realizing the need for response, realizing refusal to choose
execution of a task and forecasting the results of one’s actions.
2. Emotional component: willingness to overcome difficulties, emotional experience related to the result, a 
positive attitude to responsibilities and emotional sympathy for others.
3. Behavioral and effective components: independence, self-control, discipline, systematic fulfillment of 
promises, voluntariness, the timing of activity, work quality and completion of the task executed.
The aim of the research is to identify the characteristics of responsibility structure in preschoolers and primary 
school children.
To achieve this aim the following tasks are stated:
1. to compare the level of responsibility formation in preschoolers and primary school age children;
2. to study the age characteristics of responsibility structure;
3. to identify the concepts of children’s responsibility at each age period.
2. Method
The participants of our research were 87 dyads – preschoolers (5. 5 – 6. 5 years), primary school children (7-7.5
years) and their mothers. All of them live in Omsk. 
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The following methods were used in this research: a questionnaire based on selected criteria of responsibility 
for younger children [4]; an interview which was conducted for another in-depth study of the cognitive 
component of responsibility, namely the study of children’s notion of responsibility. The primary school children 
were asked the following questions: “What do you think responsibility means? What does it mean to be a 
responsible person?” The preschool children were asked: "Who can be called a responsible boy (girl) from your 
point of view?”.
3. Results and discussion
Comparative analysis of all the responsibility formation levels in preschool and primary school children 
allowed us to come to the following conclusions. At the preschool age most children (48%) have a low level of 
responsibility formation (children who got less than 4.5 points for the questionnaire). The differences are true at a 
significaQWOHYHORIU4> 2.31.
The average level of responsibility is mostly represented in the sample of primary school children (46%). 
However, new formations begin to arise already at preschool age in the course of game activity such as 
orientation toward people around them, the ability to assess their actions and behavior taking into account adults’
requirements. This results in turning educational activity into the leading one for the primary school age. And the 
full formation of educational activity does provide further formation of the needs and motives of socially useful 
activity. That’s why, although to a less degree, the average level of responsibility formation is typical for 
preschool children (41%). Application of the criterion of angular transformation of Fisher's test revealed 
significant differences in the representation of the average responsibility formation level between the samples of 
first-graders and preschool children (p , 05, 2.148> 1.64).
The external control by adults is still required for children in both age groups. It is proved by the average level 
of the behavioral component responsibility formation and the absence of significant differences between the 
groups being compared. Significant differeQFHVZHUHIRXQG8 S05) among preschoolers and primary 
schoolchildren in the direction of complexity of emotional experiences in case of successful fulfillment of the 
task entrusted to primary schoolchildren. The significance of differences identified only by the emotional 
component, allows us to make an assumption that the most important resource of responsibility formation in 
childhood is a child's emotional feelings about the quality of the requirements, and the emotional component 
appears in ontogenesis earlier than the behavioral manifestations of responsibility and its realization.
The preschoolers and primary school children were compared in some parameters of responsibility using the 
Student's t-test for a deeper understanding of the contact between the age groups.
The comparison of responsibility manifestations in preschoolers and primary schoolchildren revealed 
significant differences in such parametHUVDVGLVFLSOLQHªW S0,05), «systematic fulfillment of promises» 
W S0,001) "completion RIDFWLYLW\ªW S0,001), «reaOL]DWLRQRIFKRLFHªW S0,05). Primary 
schoolchildren exceed preschoolers in all the manifestations of responsibility. This reveals that primary school 
children compared with preschoolers are more capable of realizing the requirement after the first presentation,
fulfilling their promise regardless of its difficulty and attractiveness, trying to carry out the task entrusted well, 
they do not stop realizing the task as soon as it is completed and can explain the reasons for their refusal to
comply with the requirements. As far as the parameter "qXDOLW\RIDFWLYLW\ªW S0,001) is concerned the 
preschoolers surpass the primary schoolchildren. This can be explained by the specific features of the parents’
perception of their preschool children’s behavior while answering the questionnaire: parents notice the slightest 
success in preschool age children. This means that even a small effort to perform quality work is noticed. The 
paradox is that a year later, when the child goes to school, the situation is just the opposite. Parents pay special 
attention to the complexity, failures in the child’s educational activity, taking all successes for granted. Such 
parental attitude to children cannot but affect a child's initiative and voluntariness. So, despite the lack of 
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significant differences, there was a trend toward a greater expression of the "voluntariness" parameter in 
preschool age compared with that in primary school age. The preschoolers have an average value of 4.51 for the
given parameter while the primary schoolchildren score 4.25.
Both groups of children were interviewed to study their notions of responsibility. Children of different age 
groups were divided into separate units according to the results of their answers. Thus 5 groups of preschool 
children were singled out on the basis of their most frequently repeated responses.
The first group included those answers of preschoolers who said that a responsible person had a variety of 
positive qualities, i.e. the notion of "responsibility" from their point of view was synonymous to other personal 
traits. So, 35% of the children surveyed believed that being responsible meant being kind, smart, obeying the 
rules and helping adults. This group was designated as a category of "notion substitution". The responses of 
preschool children who named those who played with them most often as “responsible” were included into the 
second group (11%). This category includes the following answers: a responsible person is one who "gives 
everything to everyone", "invites", "does not offend", "and plays with everybody". The conditional name for this 
group is "communication skills." The children of the third group believed that responsibility was an ability to 
answer for their actions before adults (the teacher, parents). These actions are understood as pranks or faults of 
the children. The number of children assigned to this group was 13%. The answers of the fourth group are very 
close to the true understanding of the notion of "responsibility". These preschoolers think that "responsibility" is 
an ability to do things on their own (read, walk without adults). Unfortunately only 4% of the preschoolers gave 
this answer. 37% of the answers are included in the fifth group. It’s a separate group of responses which can’t be 
attributed (i.e., Nikita, Katya, etc). The content of submissions by these children is certainly an indicator of the 
low level of responsibility realization, i.e. the cognitive component is practically absent.
Now let us proceed to analyze the responsibility notion primary school children have.
Only 6% of the primary schoolchildren do not know what “responsibility” is and what it is “to be a responsible 
person”. Most primary school children who took part in our study were able to give an answer to this question. 
These comments were analyzed and divided into groups according the frequency of the most common responses. 
The following 6 groups of responses were obtained. The responses, in which children said that “to be 
responsible” meant “to be good, not to do bad things, to help, not to fight, not to be rude, to tell the truth” were 
classified as the first group (23%). The second group (12%) included statements by children who feel responsible 
for someone they play with, invite to visit their home, etc.
Statements of the primary schoolchildren who believe that a responsible person is one who can do everything 
himself without assistance were attributed to the third group (21%). Only 6% of the primary schoolchildren think 
that being “a responsible person” means being able to answer for their actions. Such statements were attributed to 
the fourth group. If the groups listed above are the same in the content of the responses with preschoolers, then 
the fifth group, which amounted to 23%, appears only in a sample of primary school-age children. They believe 
that “to be responsible” means to perform what is instructed. “A responsible person” is someone who is entrusted 
with an important business, and he (she) can cope with it. More than that, he does it well, i.e. the quality of the 
job performed counts. A responsible person watches over their belongings, does the room and gets excellent 
marks.
Thus, there is a noticeable change in the content of the notion of responsibility among primary school children 
in comparison with preschoolers. So the number of children who do not realize what responsibility is 
significantly decreased from 37% (the preschool age) to 6% (the primary school age). The new version of the 
responses, which is relevant to the content of responsibility: being a responsible person means performing the 
assigned work well (17%). The number of children's utterances, associating responsibility with the independent
realization of any activity increases (21%). At the same time, primary school children as well as preschool 
children continue to substitute the notion of "responsibility" for communicative (12%) and other personal traits
(23%). These results indicate that responsibility is in the process of being actively formed at this very age.
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Further, all the statements by the children were divided into three categories (ignorance of the notion of 
responsibility, an inadequate notion of responsibility, an adequate notion of responsibility). 
37% of the preschool children do not know what “responsibility” is and who is “a responsible person”. This 
group also includes the answers of children who have the wrong notion of responsibility.
Most of the children (46%) have an inadequate notion of responsibility. They substitute this concept with distinct 
positive universal characteristics (good, smart, obedient) as well as with those necessary for communication (not 
to offend, invite to play with everybody).
17% of the preschool children have a relevant notion of "responsibility", i.e. they are somewhat aware of its 
content, but it is not complete and comprehensive. This group includes answers in which responsibility is defined 
as an individual's ability to be responsible for his actions and to be independent.
Among the primary school children (21%) there are also those who do not know the notion of "responsibility" 
and give it a completely wrong definition.
The responses assigned to the category "notion substitution", and "communication skills" are included in the 
group with an inadequate idea of responsibility, i.e. the children (35%) believe that “responsibility” is one of such
positive personal traits as kindness, honesty, etc. but they do not share them among themselves. The primary 
schoolchildren believe that “to be responsible” means to be friends with everybody, not to offend anybody, to 
intercede for somebody, etc.
It should be noted that the majority of primary school students (44%) have already some notions of 
responsibility. They fix individual parameters of responsibility: the ability to perform well the task entrusted, to 
be responsible for actions in respect to others, independence.
4. Conclusion
Thus, the results of the study show that the senior preschool and primary school age are a turning point in the 
life of a child. The educational environment requires manifestations of self-control, the ability to subordinate 
one’s behavior to social norms and requirements. In these age periods a genuine sense of duty and responsibility 
occurs for the first time, even though these feelings are not yet fully understood, and do not fully manifest 
themselves in children’s behavior. The results of the study once again prove that during the preparation for 
school and learning an active process of child's responsibility formation takes place. Therefore, the most 
important task of the educational system is to create conditions for the formation of this personality trait. Without 
achieving this task a future adult’s conscious and voluntary acceptance of responsibility for his actions is 
impossible.
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